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INTRODUCTION

Characteristics of the School

St Dominic’s School, Brewood, provides a broad &fan education for girls from 2 to 16
and for boys from 2 to 7 years of age. Founded Bpminican Order in 1920, it welcomes
pupils of all faiths and of none. The school odeapits own grounds in the village of
Brewood, to the North of Wolverhampton.

St Dominic’s aims to promote “growth in mind, boagd spirit”, through “the development

of the whole person, including each child’s spaliyhysical and moral well-being as well

as academic progress.” In recent years all puple continued in education when they
leave at 16. The school opens a sixth form in&aper 2007, for which they have received
approval from the Department for Education and ISkil It provides funded nursery

education for 26 pupils.

The roll has increased since the inspection of 20@ilat the time of the inspection was 300
from 2 to 16 with two boys, part time, in the foation stage. Of these, 38 were under five
years of age, 85 in Years 1-6 and 177 in Years.7-He great majority of girls remain in
the school to 16.

The school admits pupils on the basis of its assest of their ability to access the
education provided, but is not fully selective.ttie foundation stage and junior department,
the process involves trial days in the school, mynvhich discrete assessments are made.
Admission to the senior department is based onsassmts in mathematics, English and
both verbal and non-verbal reasoning. On the exdge®f the school's non-verbal tests, the
ability of pupils is broad for an independent sdhawth many very able pupils and a
significant minority of pupils of average and belawerage ability, including 56 identified
as needing some degree of learning support andvitbeEnglish as an additional language.
Overall, the ability is above the national averadethe pupils perform in line with their
ability in national tests and public examinatiotien results on average should be above the
national average for all maintained schools.

The pupils come from households in which parents @mgaged in business and the
professions. The school reports that familiesngtiyp support their children’s education and
progress.

At the time of the inspection, in the temporaryeaize of an assistant head, the headteacher
was overseeing pastoral care and welfare.

National Curriculum nomenclature is used throughbig report to refer to year groups in
the school. The school divides the Foundationestatp Nursery (under three), Prep (under
four) and Reception (four to five).
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THE QUALITY OF EDUCATION

The Educational Experience Provided

The pupils of St Dominic’s receive an outstandinigigad, balanced and diverse education.
Its range, diversity and integrated planning hamproved since the last inspection and fulfil

the school's aim of developing mind, body and spirit has particular strength in the

performing arts. The unity and continuity of eXxpace now established both within and

between the junior and senior departments haveaetteatruly unified 2 to 16 experience,

soon to become 2 to 18. An important feature & dtriength of provision throughout the

school in the performing arts, and especially ia tpportunities for dance, theatre and
singing.

The curriculum is remarkably well and consisterlgnned. All subject co-ordinators and

subject heads plan according to a common formanhsure that all aspects of delivery are
attended to in a consistent manner throughoutdhea. This is done in a way that ensures
attention not only to content and skills but alsgérsonal development, to links with other
subjects and to catering for the needs of pupith differing abilities and preferred learning

styles. Every subject at every stage has analygedontribution made to the five elements
of Every Child Matters, as has the library co-oador. Its principles are embedded in

school life inside and outside the classroom. ddrerdination between the different phases
of the school is one of its outstanding features.

This formal curriculum is then extended and enrithe an outstanding degree. Most
subjects include a range of valuable field tripd &sits to museums and galleries. There
are also many opportunities at all ages for resideaxperiences both within and beyond
the United Kingdom, such as a field trip to the Wowar Il battle sites in Belgium, and
within the school itself, such as the geographygmssion field day in which girls in Years 6
and 7 work together on a common project. The eddrday, praised in the last report, has
been retained, giving every girl the encouragemenbe involved in a wide range of
alternative experiences, both academic and noreadad and so to develop her interests
and broaden her mind. The musical and drama#mlithe school is particularly strong, but
there are opportunities for competitive sports also

Continuity between the different stages of the stli® a further strength, underpinned by
the fact that the deputy chairs both junior and@ecurriculum committees. Form tutors

meet to discuss each pupil and pass on relevamtmation about her academic and social
development. Heads of Key Stage are in constantacb with each other. Particular

attention has been paid to transition from thegyeg to junior, through the ‘2 and 3 Club’,

and from junior to senior through the ‘6 and 7 Cludn many subjects, for example

geography, specific transitional activities areabBshed between junior and senior. As a
result, girls make smooth and uninterrupted pragfiesn one stage to the next.

The extent and effectiveness of support for ginleéed of some degree of learning support
has been maintained and further developed sincéathénspection, when it was already a
strength. Support for pupils with learning diffites is managed by the special needs co-
ordinator, based in the senior building, while supfor very able pupils is managed by the
co-ordinator for gifted and talented pupils, basedhe junior building. Learning support

assistants spend much time in the lessons, wheiésan receive individual help without

missing regular class work. Individual lessons pr@vided for pupils, whenever possible

during un-timetabled time. Once pupils have bekmiified and assessed, their individual
educational plans (IEPs) clearly identify the waokbe covered and the progress made.
These are regularly discussed with subject teadmsistargets agreed both with them and
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with the pupils. The Japanese girls in schoolhat time of the inspection were being
extremely well supported, through, for example,ube of a visiting speaker of Japanese.

Similarly, teachers are made aware of the more pigbéls in their classes, and an effective
gifted and talented programme is in place. Appedprsupport is available for pupils whose
first language is not English. In the junior ddpsnt many teachers arrange pupils
discretely into sets according to ability as alHartmeasure to ensure appropriate challenge
and support. In the senior department pupils egarosed into sets for mathematics in Year
7 and for most of their other subjects from Year 8.

In the junior department the curriculum is broad @alanced. It affords a wide range of
experience, successfully contributing to young [sigicademic and personal development.
It is suited to the interests, aptitudes and neédquipils and supplemented by a very wide
range of extra-curricular activities.

The curriculum for the under fives is based onBimgh to Three framework in the nursery

and then on the Stepping Stones and Early Lear@Giogls in the foundation stage. Its

planning is meticulous in every detail, to ensurat thot a moment is wasted and that the
daily programme is matched closely to the individueeds of each young child. Pupils are
interested and stimulated, responding positivelytite range of toys and challenging

activities available. The Nursery, Prep and Rdoaptlasses, enhanced by readily
accessible outdoor areas, offer an excellent, @vanging range of learning experiences.

The well-planned curriculum in the junior departmea built around the National
Curriculum with the addition of religious studidsiench and personal, health and social
education (PHSE). Extensive provision is madetl@ acquisition of skills of speaking,
listening, reading, writing and numeracy in spasjouell-equipped classrooms. Good use is
made of outside areas for investigative work, fareple, in a geography lesson on erosion.
The computer room in the junior building is fullysed to enable information and
communication technology (ICT) to play a centrderm the curriculum. A well-equipped
library adds to the stimulating learning environmen

In the senior department the formal curriculumiisadl, balanced and flexible. It strongly
emphasises the practical and expressive subjebite giving due weight to all the core and
foundation elements of the National Curriculum. TJ®PHSE and citizenship are studied
throughout. In keeping with its history, it hagaiaed a strong element of religious
education for all pupils throughout the ages ofd16. Though the school is not doctrinally
Catholic, a flavour of its roots remains.

Girls in Years 7 to 9 study all the subjects of tHational Curriculum, together with

religious education (RE), drama and a second modeemn language from Year 8. A few
girls are excused the second language to reinfireie English. In Years 10 and 11, a
common core of English, mathematics, sciences, direshort course ICT and physical
education (PE) is retained, together with shortrs®@RE. In addition, girls have a flexible
choice from a good range of subjects for a smaibst

The girls are well prepared for the world of worldgor their future choices through a well
planned programme of careers education and guidamdeding an element in the PHSE
course from Year 10. The careers co-ordinatorgtiamng links with the local authority’s

Connexions, whose advisers meet with every pumgdividually and make themselves
available for further consultation if need be. gillls engage in work experience, carefully
monitored by staff, and include their own revievighese in their records of achievement.
They are also helped to think and become informeduf their future personal and
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professional lives as adults through a comprehehsiplanned programme of PHSE and
citizenship: this ranges over such things as patsomance, relationships, political systems
and the law.

The school meets the regulatory requirements focthriculum [Standard 1].

Pupils’ Learning and Achievements

Pupils of all ages and abilities at St Dominic’s arell-educated in mind, body and spirit, in
accordance with the stated aims of the school. ideiment in most lessons observed
throughout the school was good and was outstandingany of the rest This is the result of
the range of areas in which each child can achmwecess, both within the formal
curriculum and in the school’'s extra-curricular aoither programmes. The school has
maintained the standards noted in the last ingpectiThe quality of the girls’ singing is
outstanding and standards in the performing amemgdly are a strength of the school. The
girls show much greater independence in their laegrand thinking than in 2001. This
greater independence has been achieved withoussadb standards, although in several
years, both in senior and in junior, the girls’g@atation and accuracy of writing was not as
good as it should be. Girls at every stage irstif®ol are ready for the next.

Children get off to a flying start in the nurseig, which their rate of development in
numeracy, in speaking, listening, reading and agitind in the other early learning goals is
exceptional in every way. The children learn angbg their work ceaselessly from their
arrival in the morning to their departure at thel efi the afternoon. Achievement in every
lesson observed was outstanding.

In the junior department girls of all abilities neagood progress, particularly in English but
also in most of their other subjects. Howeverirtaehievements in art are not as good as in
other subjects. Standards towards the end ofuh®rdSchool, though satisfactory, are not
as good as elsewhere. This is apparent in thetiguamd quality of their writing. The
school has already identified this issue and isstigating and working on it.

In the National tests at ages 7 and 11, pupilsiddeds in English are high. They are far
above the national average for girls in all maimeai primary schools. This applies equally
to achievement at the higher levels expected okrmabie pupils. Standards in mathematics
are high in Year 2. In Year 6 they are above t@onal average and therefore satisfactory
over the last three years as a whole. They hawsever, fluctuated and in 2006, the most
recent year, were well above the national averageyifls and therefore good for pupils’
abilities. In science they have fluctuated somevalmal are now high at Level 4 and good at
the Level 5 for more able girls.

The good standards are maintained into the senepartiment, where achievement
throughout is good with much that is outstandirgginathe junior department.

Standards achieved at the ages of 14 and 16 imatth@nal tests and public examinations are
good. In the National Curriculum tests, resultvehdeen consistently well above the
national average for all maintained schools, aretefore good for pupils’ abilities. At
GCSE the results achieved are well above the retiamerage for girls in maintained
secondary schools and are therefore good for #imities. On the basis of the nationally
standardised measures of progress used by thelsghgils are, with only a few and
occasional exceptions, better than predicted; mesoases, like German, they do so by a
large margin. On this basis also, pupils of ailitids, but especially the less able are among
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those exceeding predictions by a large marginobmmating the judgement that the school
enables girls of all abilities to do well.

Throughout the school, girls have good knowledge amderstanding of their subjects and
activities and are able to apply their knowledgacfically, creatively and imaginatively.
The quality of acting and singing is a particulaesgth throughout the school, although the
orchestra is still in the early stages of developme

Pupils’ academic achievements are extended bytaofigsoup and individual achievements
in senior and junior, most obviously in the schedtrong performing arts but also in sport,
in The Duke of Edinburgh’s Award scheme, where alfour-fifths of last year’s Year 10
obtained bronze awards, and in their successful éatwriters’ competitions. A junior
pupil was chosen to perform in ‘Chitty Chitty BaBgng’ in Birmingham. Senior girls enter
with success into local Rotary Club and nationagjlish Speaking Union competitions in
public speaking. Senior girls were successfuhm international competition ‘Destination
Imagination’ against many schools. The schooégitarly represented at all ages in the UK
Maths Challenge.

Throughout the school, girls are highly articulatel confident. They read well and benefit
from the efforts of the school to encourage readlimgugh initiatives such as the shadowing
of the Carnegie Award. Their reviews of books @ften of high quality, demonstrating an
increasing appreciation of literary genre and stg@ed an ability to write critically and
justify their taste. They write well and with adei vocabulary. They listen particularly
well, because from the earliest stages they arenksl to and are asked to respond to and
comment on what other pupils have said. They dopmesent their work as neatly or
accurately as they should. They use and apply rutcurately for a variety of purposes,
including in sciences and ICT, at which girls shawhigh degree of confidence and
proficiency at all ages.

The girls are excellent learners and students,aa@do longer dependent on their teachers
as they were at the time of the last inspectionthé junior and senior schools they are eager
to learn and enjoy their learning. This is dematsd in the junior department, for
example, by forests of hands begging to answertigqussand in the senior department by
their ability to both work alone and together withsupervision and to help each other
when necessary. They are inquisitive and exciteddw learning. Girls are confident and
not afraid to ask if they do not understand orhallenge if they do not agree.

They are able to research independently, to pwtheg short and long pieces of writing and
to take notes, in which they have gradually bedpédtktto acquire facility. Girls in Year 6,
studying in geography how rocks turn to sand, ubed notes, taken in a previous lesson to
help each other. They begin to learn how to plerirtwork from Year 1, in which they do
mind-maps. By the end of Year 9 they are indepetigglanning their work and taking
notes in lessons with little need for interventiohhey can reason and think for themselves.
Girls studying the Treaty of Versailles in Yearowed themselves well able to argue the
positions of Britain, France and the USA at the eh@orld War 1.

Spiritual, Moral, Social and Cultural Development d Pupils

Pupils’ personal development is outstanding andarblereflects the school’'s mission
statement to encourage growth in mind body andtspithe high quality noted at the last
inspection has been sustained. It is embeddetersthool’'s overall approach to Every
Child Matters. Pupils show an awareness of howvelmgl they matter and, because of this,
they are made to feel safe and secure. In alspg#rthe school, from the age of two to
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eleven, girls have elaborated their own understandf the five key principles. A display in

the Library, for example, includes: “we can keep minds healthy by reading to learn”. In
Year 5, girls have written down their own ideas@bow their education contributes to the
five areas. Throughout the school it is evideat the girls help and encourage each other.

The relationships fostered throughout the schoabknthe girls to develop self-esteem and
confidence. They demonstrate this in their refetiops with their teachers and with each
other and in the mature courtesy they show toingsiadults. The spiritual development of

the girls has been built on the firm foundatioritefChristian heritage, in which its Catholic

history is still discernible. It has strong linkdth St Mary’'s Roman Catholic Church and

girls are supported in their first Holy Communiohe girls also go to St Mary and St

Chad’s Anglican Church for their Carol Service. nidters from both churches visit the

school on a regular basis and lead the end of twices. The beautifully maintained

chapel is available for quiet reflection throughthe school day. The pupils also benefit
from further spiritual development through asseesyli RE lessons and the PHSE
programme, all of which encourage the girls to bee@ware of their personal feelings and
to express their sensitivity to a range of topietigions and cultures. For example a Year 7
Assembly about Commonwealth day was led by two Ipupiho had composed a prayer
outlining the importance of “one circle of friendisho help each other instead of fighting

just because we are different”.

The moral development of the pupils is already b@ng well established at Foundation
Stage, where the children observe the principl&iofd hands that care and share”. From
these roots the ethos grows throughout the schablisacontinuously reinforced by a clear
set of rules and encouraged by rewards. Abové adists upon the quality of the girls’
relationships with each other and with teachers suqgport staff. In PHSE and in their
lessons, as well as through the values and atsttltl the school promotes, pupils show a
good understanding of the difference between ragghd wrong and of the importance of
respect for the law.

The school has a strong social life, in which pmf all ages mingle easily. The house
system, for example, is a strong element bindingjlpuogether through various performing
and sporting activities. During the inspectiore ttouses were rehearsing for a competition
performance of ‘Snow White’, involving all seniomidise members and organised and
directed by senior girls. The atmosphere was i large family. At all ages, pupils
reflect upon society and social relations througgirtreading and in the study of history and
geography. From the Foundation Stage to Year ldymgals have responsibilities within
the class and beyond. They welcome these opptgsirand exercise them with maturity.
From Year 6 onwards, each form has an elected fprefect and each form has a
representative on the school council. The coumadl its own allocated budget. In the past,
they have purchased benches for the playgroungilsHo Year 6 are also responsible for a
variety of tasks throughout the junior departmentYear 11, the house captains and school
officers play a vital part in organising events;tsas the house drama, already mentioned.

Throughout the school there are numerous oppomsnior social development. The
programmes of citizenship and PHSE promote matis@usgsion and social awareness — the
way the girls responded and welcomed the inspedturs the school was a credit to
themselves and St Dominic’s. Regular fund raistngnts sensitise girls to the needs of
others and increase their awareness of the cireunoss of other countries. For example,
the school has involved itself in Catherine’s Peallamaica and in Year 10 citizenship the
girls are preparing presentations about Jamaicth thie probability of the two winners
flying out to visit the Blue Mountains project.
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The school has firm links with the community. Fexample, they participate in the local
harvest festival and the Year 10 and 11 work expee involves many of the girls in work
in local primary schools. The cross-phase systetha school encourages older pupils to be
responsible for younger year groups. For exantmeYtear 7 pupils are “Buddies” for the
Year 6 girls. The life of the school brings gitisgether for many purposes, such as
assemblies, house competitions, residential trga$iool productions and The Duke of
Edinburgh’s Award scheme. In this way girls letmelate to and network with others for a
variety of purposes.

The girls benefit from the many opportunities thia¢ school provides for their cultural
development. Many are actively involved in one moore of the performing arts, for
example. All gain understanding of the diversitly aulture through their lessons and
through their involvement in multi-cultural daysdathe many exciting activities on offer
during the extended day. The displays around ¢thed celebrate a variety of cultures and
experiences. The school has regular guest speaksits to galleries and theatres, foreign
exchange and the girls take part in local art Veftiregularly achieving success. The choirs
are frequently invited to support local groups larity functions and perform at the Grand
Theatre annually.

The school meets the regulatory requirements fersgiritual, moral, social and cultural
development of pupils [Standard 2].

The Quality of Teaching (Including Assessment)

The quality of teaching is good. It is consistgrdutstanding throughout the Foundation
Stage. In the rest of the school, the teachingnia lesson in five observed was judged
outstanding and much of the rest was good. Namlesss unsatisfactory. The school has
more than sustained and improved the quality notetthe last inspection. The quality of
support for girls in need of learning support othnvEnglish as an additional language
remains the strength it was. But now teachersleingé more able pupils, both in lessons
and in extra-curricular activities, supported byidguce through the gifted and talented
programme. Moreover, the tendency to deny initéato the girls and over-teach, noted in
the 2001 report, has been removed. Teachers asd aksistants, through their knowledge
of their pupils and their commitment to Every ChNdhtters, combine enjoyment with
learning. The key aim of adopting “approacheshia tlassroom that support each pupil’s
level of ability and learning style” is fulfilledta high degree.

The planning and organisation of lessons are camdlg thorough and well-matched to the
needs of the pupils. Good use is made of timerasdurces. The great majority of lesson
plans provide clearly for different abilities, saim@es by outcome but often with specific
differences of approach or task for pupils ideadfithrough the school’s learning support
and gifted and talented registers. The work domedentifying and catering for pupils’
individual learning styles, though not yet estaidid fully, features in the planning of some
of the teachers. The introduction of setting i@ senior department has helped improve the
ability of teachers to cater for their pupils’ need In the junior department teachers
accomplish the same end by discreetly organising mi suitable groupings within the class
for certain subjects.

The pace of lessons is well judged. Teachers reake that lessons are lively and that the
girls are interested and engaged. Teachers htha@ugh knowledge of their subjects, with
the exception of art in the junior department. Expertise available in the performing arts
contributes importantly to the high standards olesr This applied, for example, to the
teaching in a singing lesson for Years 3 and 4 revpeofessional standard expertise enabled
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pupils to develop breath control, intonation andaiyics and in the dance component of
GCSE performing arts, where even girls who had hatl extensive dance training
performed well in rehearsal.

The over-teaching that was a weakness in therlapettion has been largely replaced with a
balanced approach, in which girls receive propeeparation for their important
examinations but are given opportunity and expetiestudy and think for themselves. The
process of learning how to plan and take notessstdth mind maps in Year 1 and by Year
10 most girls are taking notes and planning theirkvwvith little more than general oversight
from their teachers. This was evident, for examiplehe quality of notes taken by students
of business studies in Year 10. This has beerewetli without an ill effect on results.
However, more care needs to be taken in some tasemke sure that presentation and
accuracy do not slip.

A further strength, noted at the last inspectiod aimce reinforced and improved, is the
good knowledge the staff have of their pupils. otlwhout the school the same system of
assessment in terms of national curriculum levets @CSE related criteria are shared with
the pupils, all of whom agree ‘can do’ statementth vtheir teachers and tutors. This

approach begins from the Foundation Stage, whetteeagnd of the day each child declares:
“Now | can ...”, citing something she has learnedha course of that day. Teachers mark
thoroughly and provide constructive comment, algfosuch comments are not always as
diagnostic as the school’s policy envisages.

The common feature of the best lessons at all dewélthe school is the vitality of the
teaching. In these lessons, teachers are entlicsaasl communicate their passion to their
pupils. They lighten the atmosphere with humour.

Teaching throughout the Foundation Stage is witleoweeption outstanding. Teachers and
their assistants render the difference between wptly and personal development

imperceptible, so that children never stop learrang learning and enjoyment go hand in
hand. For example, in a session on number forlpopithree, each child in turn was asked
to fetch a given number of pens or other implemeeeded for the coming lesson from the
next room. After the group session, they setteatily to practising, using dice, while the

teacher circulated, talking to them and completmmgunning assessment sheet. The
effectiveness of previous teaching is evident anphesent ability of the girls to concentrate

and to help each other. This latter feature carsd@n in the best lessons elsewhere
throughout the school. In one lesson, for examible,teacher was merely responding to
requests for help and guidance from the pupils, whdked purposefully and independently,

some supporting others, as appropriate.

The school monitors its teaching carefully bottseior and middle manager levels, using
both work scrutiny and the observation of lessansrnsure that school policy is being
carried out. This has been a key factor in thesisp@ncy that has been achieved through the
school. A further consistent feature is the highliy of support for girls with special gifts
and for girls who need learning support. Providionthe pupil with a statement is in line
with the individual education plan, which is regljareviewed by the local authority.
Without exception, staff were aware of the indivatleducation plans of the pupils on the
special needs co-ordinator’s register and alsb@ptans and guidance provided through the
co-ordinator for gifted and talented.

The school meets the regulatory requirements &wtieg [Standard 1].
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THE QUALITY OF CARE AND RELATIONSHIPS

The Quality of Pastoral Care, and the Welfare, Hedh and Safety of
Pupils

The quality of pastoral care is outstanding. Thallvbeing of the individual pupil is
paramount in every aspect of the school. This hestdhe school’s vision statement that
“the development of the ‘whole person’ is at thatef its ethos and culture”. The quality
of pastoral care is even better than in the previogpection; it has been developed and
enhanced through the Every Child Matters initigtiire particular. Teaching and non-
teaching staff at every level place the well beisgfety and health of their pupils above
every other consideration.

The quality of pastoral care is well articulated stiucture and policy. The key stage
managers lead and co-ordinate effectively the vadrform and subject staff. They meet

regularly with the head and each other to discuastopal concerns and strategies.
Documentation is both comprehensive and effectilteis common to all sections of the

school, ensuring unity and continuity for girlstasy move through the school. The house
system provides another strand of pastoral cafferinf further opportunities of support

from staff and older girls and opportunities forgmal development: the vertical structure
means that talents and expertise are recognisedsagear groups. Girls in Years 10 and 11
appreciate having a personal tutor as well as ma totor, primarily for academic guidance

through to GCSE, but also providing another persith whom they can raise personal

concerns.

The quality of relationships between staff and [gup excellent. Staff know the girls in
their care very well, as can be witnessed at alesi in lessons and around school. In
discussion, staff expressed their pride in thes@rd their pleasure in seeing them achieve.
Pupils appreciate their relationships with staffd deel that they are treated with respect.
They were particularly pleased that their individui@ws were sought on the five elements
of Every Child Matters, which confirmed for themaththis is indeed the case at St
Dominic’s. All pupils were clear to whom they wdujo if they had a concern, and felt that
they would be listened to. For example pupils maké 7 and 8 said that when friendship
issues are brought to staff, they are mediatedtsesig and effectively.

The relationships between pupils of all ages arg geod. In lessons, on the sports field
and in house activities they offer support and eragement to one another. In discussion a
Year 9 girl said that if a friend had an issue wioelld go with her to see a member of staff.

Effective measures are in place to promote goodiglise and behaviour, including the
merit and de-merit system, certificates, and th&d@oBook in the Foundation Stage. The
girls, all the way up to Year 11, appreciate theeseards. Most feel they are generally fair,
and are eager to ensure their behaviour merits.thEme school has in place a clear policy
on bullying. It is clearly not tolerated and isattewith sensitively at various stages through
PHSE. The great majority of girls of all ages @sging to the pre-inspection survey and all
those who spoke to inspectors felt that any issfidsullying were effectively sorted out.
Girls showed a mature approach in being able tondigsish between general relationship
issues and bullying.

The whole school arrangements for child protectiwe thorough and well documented.
They have regard for the latest DfES guidance ardtlie arrangements in the local
authority. The school has a Child Protection Goegerand a Child Protection Officer
(CPO), known to all staff. Interagency training foe CPO and child protection training are
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up to date and staff are aware of and committatieéo responsibilities. The effectiveness

of the school’s procedures is closely monitored amnritten review has been provided for

the governing body. The temporary lack of an gssishead as CPO has been effectively
covered by the headteacher, who has also receitedagency training. Inspectors verified

that staff were aware of the temporary arrangement.

The procedures to ensure the health and safetyupfispare rigorous and effectively
implemented and overseen. In its policies andtim@cthe school has due regard for health
and safety guidelines, through its comprehensivatineand safety policy. Appropriate
measures to reduce risk from fire and other hazhed® been taken. For example, the
school maintenance team risk assesses the nurisgrama equipment every two weeks.
The procedures for ensuring safety in school vasiésrigorous and all trips are carefully risk
assessed. A central record of checks is kepteitnéad’s office.

The school maintains the required admissions bawkthe process of daily registration of
attendance is properly conducted and recordedendgince throughout the school is good
and there is no unauthorised absence. The schedldrried out a recent access plan, in line
with the Special Needs and Disability Act. The auls anti-discrimination policy is
detailed, clear and effective.

The school meets the regulatory requirements ferviklfare, health and safety of pupils
[Standard 3].

The Quality of Links with Parents and the Community

The school has strong links with its parents anodganks with the community, both local
and further afield. In these, it fulfils its stdt@im of partnership with parents and has
sustained and built on the quality noted in the@asion of 2001. Responses to the pre-
inspection survey of parents indicated that theatgreajority are well satisfied with the
education and support provided for their childr&arents indicated in their responses to the
guestionnaire that they like what the school stdndsind most other aspects of the school.
In addition, parents were particularly pleased with teaching, the range of subjects and
extra-curricular activities, the standards of bétavand the help and guidance. The most
common reservations, among a minority of paremgted to the opportunities to discuss
their daughters’ progress, the setting of homewanki the handling of their concerns.
Inspectors looked carefully at these areas andedgmeh the great majority.

Parents have good opportunities to be involvedtiividies in the school and in the work and
progress of their children. The Friends of St Dainis organise social and fundraising
events such as the recent Quiz Night and pareatfuaited to open days, acts of worship,
cultural and theme day concerts in addition to mudiama and sporting activities.

Parents are provided with full and helpful inforroat about the school. Curriculum
information booklets keep them up to date with wthair child is studying in school and the
termly newsletter ‘The Journal’ highlights achievets and events. Parent handbooks are
issued in addition to homework diaries, which asedias a Home/School link, with
opportunities for parents to make comments or raisestions. Reading records in the
junior department also provide a useful opporturidy liaison as does the daily notice
board.

Parents receive helpful information about theirghdars’ work and progress. Most parents
value the system, though a minority were dissatisfi Staff write regular, detailed and
informative reports and produce half-termly gradparts throughout the senior and junior
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departments. The school arranges meetings at ylaignts can discuss academic and other
matters with the staff at least once a year andn@my cases more often. Parents are
encouraged to make more frequent contact as thd asses, and those in the junior
department enjoy daily access to staff.

The school handles the concerns of parents withcdoe Even though a small number of

parents felt that their concerns were not address#tkir satisfaction, the school’s thorough

records of such concerns, demonstrate that duedr¢gahese are taken. There is a suitable
formal complaints procedure, which no parent hasnyeked.

The school enjoys good links in the community vidttal churches, with a care home for the
elderly and with the local Civic Society which ruas annual competition which St
Dominic’s’ pupils enter. It has good child devetognt links with other nurseries and runs
Holiday Clubs in the summer, which are open tollschoolchildren.

Girls support a wide range of national and locadrithes, including local hospices, the
Tsunami appeal and the sponsorship of a schootiihad®ka. The Blue Mountain Water
Project, linking St Dominic’'s with a school in Jaos is another worthwhile cause
supported by the school. This helps widen thes'dirbrizons.

The school meets the regulatory requirements fer grovision of information and the
manner in which complaints are to be handled [Sied®l6 and 7].
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THE EFFECTIVENESS OF GOVERNANCE AND
MANAGEMENT

The Quality of Governance

The school is properly governed. There are arkaswould benefit from review. The
school is a limited liability company and a registk charity and as such is governed by a
small Board of Directors.

The arrangements for governance and the strucfutiegedooard of directors are adequate;
the full board meets termly and its subcommitteesenfrequently. The committee structure
reflects a legitimate pre-occupation with finanegth buildings and with the sixth form
project; matters of academic standards, pastoral egelfare, health and safety are currently
left to the main board, whose business does naagdplly to reflect these vital issues.

All meetings are supported and clearly recordethbybursar in his capacity as Clerk to the
Board. Directors bring a range of experience trtivork, including financial, and legal
expertise; several have or have had children as¢heol. Currently, none has expertise in
education or care. The Board is kept well informabdut the school through helpful termly
headteacher’s reports. More recently, these haea lextended to include a review of the
effectiveness of the school’'s welfare and childgection procedures.

Directors to whom inspectors have spoken are awaiheir responsibilities, are full of
praise for the school, know it well and are higldypportive. The Board and its
subcommittees are closely involved in the finanplahning and development of the school
and are effective in ensuring educational proviginod a continuing investment in resources.
Several Directors attend important school events aerformances, though their contact
with staff and their day-to-day work is uneven. némlly, the Board has not been
sufficiently engaged in overseeing and challenghrggschool in relation to core academic,
welfare and regulatory matters.

The Quality of Leadership and Management

The school is outstandingly well led and managEde leadership and management together
make possible a degree of consistency and integratemarkable for an all-age school,
small though it is. The headteacher, supportethdrysenior managers, has succeeded in
establishing a common ethos and sense of purpasdirattion, in which the primacy of the
individual child and the principles of Every ChiMatters have become core elements, in
full accord with the school’'s aims. The headteadtrows her staff and pupils very well
and makes sure that staff communicate with eacérathd with parents and support their
pupils. The quality of leadership and managemeehurther developed and improved
from the high quality noted in 2001.

The management of the school is unusual but cledr edfective. Senior management
represents the whole school rather than any phassedaion. The réles of the senior
management are well-defined and their effectiveriessnhanced by the close working
relationships that are a feature of the schoolr &small school, there is a sophisticated
middle management structure. Rather than a he@ghadrs, phase managers oversee and
plan for the Foundation Stage and Key Stage 1 anédch of the other Key Stages. The
consistency of quality and implementation in badéistpral and academic matters attest to the
effectiveness of managers at all levels and oSthectures that support them.
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The structure includes an effective and detailesamme of well-documented meetings
that supports the whole school ethos and aimseo§thool. These include mechanisms for
enabling the distinct management needs of junidr semior parts of the school to be met.
For example, where the junior department relies sobject co-ordinators, the senior

department uses heads of subject, collected intdtfas for the purpose of planning for the

senior department as a whole.

Those with management responsibilities are effedtivanalysing the school’s needs, setting
priorities, planning to meet those priorities, gmatting decisions into practice. Whole-

school policies and guidance are comprehensivewaatidorganised and meet the needs of
the school very well. Heads of faculty and managdrkey stage throughout the school are
effective in their leadership and administratidn. the Foundation Stage all qualified staff

wear a uniform to reinforce the corporate image stmated vision, at the same time making
it easy for the children to pick out ‘their’ teack@nd nursery nurses.

The quality of relationships and the positive atpi@se are important factors in the school’s
ability to retain high quality staff. Teacherslfé®ey have a voice and that their efforts are
valued. They know what is expected of them. Aceagsful performance management
scheme is in place. Currently the school has @welynqualified teacher and has a very
successful record of supporting new teachers thraig Independent Schools Council
Teacher Induction Programme (ISCTIP). An excelledtiction programme for members of
staff at all levels new to the school is run by deputy head.

Arrangements for the appointment of staff are goddhe school undertakes all necessary
checks prior to the employment of staff. The headher applies for a disclosure, in all
cases an enhanced disclosure, from the CriminabidedBureau, on all staff, teaching and
non-teaching as well as on visiting staff.

Financial resources are well managed. All teachere sufficient resources, which they
use well. They are involved in discussions leadongepartmental budgets being allocated
by senior management. The school maintains anchdpg its premises well. The bursarial,
administrative, maintenance, cleaning and catestaff are very effective in ensuring the
smooth day-to-day running of the school. They @akey role in supporting the school’s
aims. The secretarial staff are a helpful and wetrmed first point of contact to girls,
parents and visitors.

The school meets the regulatory requirements ferstlitability of proprietors and staff and
for premises and accommodation [Standards 4 and 5].

The school participates in the national schemalferinduction of newly qualified teachers
and meets its requirements.
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CONCLUSIONS AND NEXT STEPS

Overall Conclusions

St Dominic’s school helps its girls to develop imdh) body and spirit, in full accord with its
aims. It provides all its pupils with an outstamglieducation, which is diverse, well planned
and flexibly adapted to the individual needs anenis of its pupils. The range of activity is
exceptional for so small an all-age school. So, t®the extent to which both academic and
pastoral provision work together and are integratedughout every stage of the school.
The school provides outstanding pastoral carenadt placed the principles of Every Child
Matters at the heart of all it does, sharing themplieitly with the pupils. The quality of the
Foundation Stage and the standards achievediia @ildstanding. Standards throughout the
rest of the school are good, despite a small diyatds the end of the junior school and a
small relative weakness in junior art. Pupils’ gmral development is also outstanding, so
that the school is right to claim that it educaitespupils in mind, body and spirit. This
could not happen without the dedication and carmdtdel by staff, both teaching and non-
teaching. The quality of teaching is largely gaodl often outstanding. Nor could it be
possible without the outstanding management andelship that comes from the head,
supported by the senior management team and middieagers. The governing body is
properly established, though it lacks the structur@ provide more active support and
oversight in relation to academic and welfare natte

The school has sustained and built on the strengtnstified in 2001. The school has
carried out the main recommendations of the 20pbrte There is now sufficient time for
music in Years 7 to 9. The libraries in the junard senior schools have been greatly
improved and that in the senior school will be liert expanded as part of the sixth form
development. The school now has good and effdgtiveed ICT facilities in both junior
and senior sections and is well into the processtosducing inter-active whiteboards. The
library and ICT facilities have made powerful camiitions to the improvements in girls’
ability to study independently. Since 2001, théost has completely overhauled its
approach to learning: spoon feeding has been reghldiy a good balance between
independent study and teacher support. The sdim®laccomplished this change while
maintaining its standards in almost every respect.

The school meets all the regulatory requirements.

Next Steps

The school has no major area of weakness and caecwate on the task of establishing its
new sixth form and ensuring that the strengthstitied are embedded there also. In order
to secure and improve the quality, the school shoul

1. improve the levels of artistic achievement in thmipr school and support the
development of orchestral playing throughout tHeost;

2. tighten its approach to spelling, grammar and prag®n throughout the school;

3. review the structure and priorities of the Boarddfiect the growing importance of
education and welfare matters and the need to ¢gecactive oversight, support and
challenge.

No action in respect of regulatory requirement®ciired.
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SUMMARY OF INSPECTION EVIDENCE

The inspection was carried out from™® 15" March 2007. The inspectors examined
samples of pupils’ work, observed lessons and ooteduformal interviews with pupils.
They held discussions with teaching and non-tegchtaff and with governors, observed a
sample of the extra-curricular activities that ated during the inspection period, and
attended registration sessions and assemblies.reBpenses of parents and pupils to pre-
inspection questionnaires were analysed, and tlspetntors examined a range of
documentation made available by the school.

List of Inspectors

Mr Tony Hubbard Reporting Inspector

Mrs Kate Carey Head of Juniors, GSA school
Mrs Annabelle Hancock Former Head, IAPS school
Mrs Alison Horton Deputy Head, GSA school
Mrs Kerstin Lewis Head, GSA school

Mrs Lynda Sharpe Head, IAPS school



